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Preface

Waystage 1990 is the latest, thoroughly revised, extended, corrected and
reset version of Waystage: an intermediary objective below Threshold Level in
a European unit/credit system of modern language learning by adults by J. A.
van Ek and L. G. Alexander, in association with M. A. Fitzpatrick. This
work was first published by the Council of Europe in 1977 and
republished in 1980 by Pergamon Press for and on behalf of the Council
of Europe under the title Waystage English.

Waystage was originally conceived in the context of the preparation for
the broadcast-led Anglo-German multimedia co-production Follow Me.
Overall, Follow Me was originally planned as a two-year English
language course for use by the DVV (Deutscher Volkshochschulverband) in
its adult education classes. The final objective was set as The Threshold
Level, first produced for the Council of Europe by Dr J. A. van Ek, which
sets down in specific detail, exemplified for English, what a language
user needs to do by means of language in order to ‘communicate
socially with people from other countries, exchanging information
and opinion on everyday matters in a relatively straightforward way,
and to conduct the necessary business of everyday living when abroad
with a reasonable degree of independence’ (preface to Threshold, CUP
1998). An experiment conducted in Vienna Volkshochschulen showed that
the full attainment of this objective under the normal conditions of
adult education would take a full two years. Yet, realistically, it was
likely that local conditions would oblige broadcasting and education
authorities in many countries to use only the first year of the course.
Together with the Follow Me course designers, van Ek therefore
examined carefully the content of The Threshold Level and extracted what
were considered to be the most basic categories within each of its
parameters — the most essential situations, topics and functions,
inescapable general notions and their simplest and most basic lexical
and grammatical exponents to enable the learners to cope at least
minimally in those communicative situations which may be most
directly relevant to them. This specification then provided the basis for
the first year Follow Me course design drawn up for the Council of
Europe by L. G. Alexander. At first Waystage was not considered a
legitimate terminal objective in its own right, but rather as one of
many possible intermediate objectives on the way to threshold level.
However, by 1980, experience with Waystage had shown that whilst ‘we
should not favour a “minimalism” which saw this first objective as a
terminal goal for the mass of learners, it has in fact a coherence and
breadth which make it a worthwhile objective in its own right’.
(Waystage English p. viii) Learners who for one reason or another have
only a strictly limited amount of time available for learning English
will find its ‘cost-effectiveness’ very high.
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In broadcasting terms, Follow Me was highly successful. First broadcast
in 1979 to Germany, Austria and Switzerland, it has now been shown in
some 70 countries to a combined audience of several hundred million
learners. The success of this venture in international co-planning and
co-production (notoriously difficult to achieve) was due, on the one
hand, to the high professional expertise of the many partners involved
in the planning, production, distribution and use of TV, radio and
printed components, and on the other to what proved to be the
universal relevance to language learners of the functional/notional
framework set out in Waystage. However, no media product has an
unlimited life. By 1989, it was time to plan for a replacement series,
which BBC English again wished to situate in an international context
under Council of Europe auspices. Meanwhile, a considerable amount
of work had taken place within successive Council of Europe Modern
Languages Projects towards the development of an enriched model for
the specification of language teaching objectives, resulting in the
publication in 1986-7 of J. A. van Ek’s two-volume study on Objectives for
Foreign Language Learning. The revision of the original threshold level
specification as applied to English, ‘to take account of developments in
the fifteen years since it was conceived as a first pioneering
experiment’ was included among the priority areas and themes for the
Council for Cultural Co-operation programme Language Learning for
European Citizenship initiated in 1989. BBC English expressed their
willingness to support revision of The Threshold Level and also of
Waystage, which would follow similar lines. A similar willingness was
expressed by the University of Cambridge Local Examinations
Syndicate in view of the relevance of this revision to their continuing
programme of examination reform and by the British Council in the
light of its more general concern for curriculum development in the
teaching of English as a foreign language. A thorough revision was
accordingly undertaken and carried out in 1989-90 and published by
the Council of Europe in 1991. That version forms the basis for the
present publication, which has been further revised, corrected and
reset.

The authors wish to acknowledge here with gratitude the support
received from BBC English, UCLES, the British Council and the Council
of Europe. We also wish to acknowledge our continuing indebtedness
to L. G. Alexander and M. A. Fitzpatrick for the skill and judgement
they brought to the fundamental task of honing down the original
Threshold Level specification to produce the compact yet comprehensive
Waystage. The results of that work are still apparent in the selection of
functional and notional categories for Waystage.

Furthermore, van Ek’s words in his introduction to Objectives for Foreign
Language Learning are as relevant to Waystage as to Threshold Level: it is
‘one of the results of many years of intensive collaboration and genuine
interaction with colleagues from several European countries brought
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together in the framework of successive modern language projects of
the Council of Europe. The number of those who in some way or other,
directly or indirectly, have contributed to our study is so large that we
can only say to them collectively. “Thank you all”.’

J-A.van Ek

J.L.M. Trim



Introduction

1 Target population and relation to
Threshold 1990

Waystage 1990 is an early learning objective designed for those who are
interested in acquiring a general basic ability in English but who are
unable or unwilling to commit themselves from the outset to an
expenditure of time and energy that would take them to the level of
competence described in a separate publication called Threshold 1990.

Any learning objective is necessarily based on considerations of
desirability and feasibility, the latter aspect providing the limits of the
extent to which the former can be realised. What is, in our view,
desirable for learners to be able to do in and with the foreign language,
so as to be in a position to achieve the full mobility that a command of
English may provide, is described by us in Threshold 1990. It has to be
recognised, however, that for many beginning learners — and
particularly for those with (only) little educational experience - the
feasibility of mastering the learning load represented by that objective
may seem to be very doubtful indeed. At the same time it cannot be
denied that the achievement of a lower level of ability than threshold
level might be of considerable value to them. Rather than deterring
these potential learners by asking them to set their sights higher than
they would consider to be reasonable, we would propose to them a
reduced learning load of a weight which past experience has indicated
to be generally acceptable and also manageable within a comparatively
short time. Waystage 1990, then, is the result of our attempt to derive
from Threshold 1990 a less demanding objective based on the same
model and containing the same components. In spite of heavy
reduction this objective should go a long way towards enabling the
learners to satisfy their most urgent communication needs. The
learning load involved is estimated to be about half of that required by
Threshold 1990, which means that we think that, with proper guidance,
the average learner should be able to master it in some 180-200
learning hours, including independent work.

The original Waystage, first published by the Council of Europe in 1977,
was primarily designed as a halfway level, a point of articulation for
courses leading up to threshold level. That it might alsobe a
worthwhile objective in its own right was only a secondary
consideration.

Meanwhile it has become clear that for many learners the achievement
of a level at this height is a thoroughly satisfying experience and that,
in fact, a large number of them may not feel the need to go much
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beyond this in the same language. We have taken this into account in
designing Waystage 1990. It is now primarily meant as a worthwhile
objective in its own right and secondarily as an intermediate objective
on the way towards threshold level. It remains a rigorous selection
from Threshold Level, in this case Threshold 1990, but the consideration of
immediate usefulness and widest possible scope has been paramount
in this selection. Nevertheless, as the name indicates, it has also been
conceived as a station on the way to Threshold 1990. In fact, containing
all the components that also constitute the higher level, it will allow
the smoothest possible transition to further learning for Threshold 1990.
There can be no doubt that this transition will be made by many
learners. We expect that the successful completion of a Waystage
programme will be a strong incentive for the undertaking of the
further learning effort required in order to reach the higher objective,
and we also expect that this will be true for many learners who, at first,
had no intention to do so.

2 Economy

What, at Waystage, the learners are supposed to be able to do in the
foreign language is described in general terms in Chapter 1 of this
document. The rest of it contains the specification of this ability. This
specification will make it clear that, in spite of the modest height of
Waystage 1990, the linguistic and other resources that the learners have
at their disposal at this level will, in fact, give them a fairly wide range
of action in the foreign language. This is largely due to the economy
that has been practised in the selection of the learning content. This
has invariably been chosen with a view to giving the widest
communicative range with the simplest means. One consequence of
the application of this criterion has been the inclusion of a fairly
comprehensive grammatical apparatus. It is a characteristic of
grammar that with a limited number of elements it provides the
means for large numbers of combinations and variations. The
acquisition of a grammatical system, even if at this level this can only
be a restricted system, is, consequently, to be regarded as a highly
productive — and economical - activity.

3 Flexibility and adaptability

Waystage 1990 has been designed for the largest single target group that
may be identified, that of general beginners. A single objective for a
target group of this size can only serve its purpose if it is highly flexible
and adaptable to a variety of needs and interests. At the same time it
should be recognised that, in spite of all the variety that may be
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expected, all members of the target group will have quite alot in
common. For one thing, they all want to acquire a general ability in the
use of English. This means that they will all have to be able to ask
questions and to provide information, to elicit opinions, views,
preferences, and to express them, to refer to past, present and future
events, to express reasons why and conditions under which something
may come to pass and to understand others doing so, etc. Also, they
will have to be familiar with certain social conventions and common
assumptions inherent in manners of expression in the English
language, and they will need to be aware of how cultural differences
may be reflected in communicative behaviour. And then, of course,
they will also need experience in coping with the inevitable occurrence
of situations which overtax their resources. All these elements of
communicative ability - and many more - are included in Waystage
1990. Collectively, they constitute the general basic ability which we
have attempted to describe and specify in this objective. In this respect,
then, Waystage 1990 is an appropriate objective for anyone who wants to
learn English for purposes of communication, whatever their special
interests may be. However, it has a further potential. Through its
comprehensive system of categorisation and the open-endedness of the
various specifications it offers virtually unlimited possibilities for such
expansions as may serve the purposes of particular sub-groups of the
target population. Not only may the various categories be separately
expanded, but several of them contain slots for the insertion of further
(sets of) elements. Thus, for instance, if we would consider the sub-
group of those who would wish to learn English particularly for
professional purposes, text types of a professional nature may be added
to the reading component, the writing component may be expanded as
required - for example, with certain types of standard letters — the
topic specification may be supplemented with further topics of
professional interest, and open-ended lists within the topics can be
filled in accordance with the needs and interests of particular learner
groups.

The adaptability of Waystage 1990 is a consequence of its open-
endedness and of its internal flexibility. This flexibility in itself may be
exploited in a variety of ways and with different emphases in
accordance with the educational context in which the learning of the
foreign language takes place and the effects that this learning is meant
to produce. For the learning of a foreign language is an educational
experience which may benefit the learners in several different ways. If
undertaken as part of an overall educational programme, foreign
language learning may, through the contacts it provides with another
culture, play an essential role in widening the learners’ horizon, in
stimulating their awareness of the potential validity of different value
systems, of different ways of organising, categorising and expressing
experience, etc. If viewed in the perspective of permanent education, a
foreign language course may equip the learners with skills and insight
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that will facilitate the subsequent expansion of their ability in the
foreign language concerned or the subsequent learning of one or more
other foreign languages. If pursued in a social context, foreign
language learning may contribute to the development of the learners’
understanding of the complexities of personal interaction, and it may
prepare them to function more effectively in social contacts, not only
in the foreign language but also in their native language, etc.

Many more of the potential benefits of foreign language learning are
listed in Van EK, Objectives for Foreign Language Learning, Vol. 1: Scope,
Strasbourg 1986. Which of these learning effects, and how many of
them, are explicitly or implicitly aimed at in a foreign language course,
depends on the educational context in which the course is offered
and/or taken, as well as on the educational views of those who provide
the course and/or of those who take it.

4 Whatis new in Waystage 19907

Waystage 1990 is designed to fit into a wide variety of educational
contexts and to suit a wide variety of learning aims. In this respect it
corresponds not only to Threshold 1990, but also to its predecessor, the
1977 Waystage. The main difference is that now those components of
communicative ability which particularly allow it to be related to a
wider educational context are identified and explicitly incorporated
into the objective. Thus, Waystage 1990 includes discourse strategies, a
sociocultural component, compensation strategies, and a ‘learning-to-
learn’ component. In addition, it contains numerous major and minor
improvements in the specification of those categories which were
already distinguished in the original Waystage as well as certain
adjustments reflecting differences in assumptions as to foreign
language needs in the 1990s as compared to the 1970s.

Some of the improvements have been designed to make the
specification more accessible. They include a redesigned grammatical
inventory and the provision of a subject index. Other changes are of a
more fundamental nature, such as the more liberal inclusion of items
for ‘understanding’ only, the explicit treatment of selected intonation
patterns, the addition of two new categories of language functions -
‘structuring discourse’ and ‘communication repair’, and the
introduction of several open-ended items in the list of specific notions.

Such changes and additions as distinguish Waystage 1990 from its
predecessor result from experiences gained in various applications of
the original version and of the earlier Threshold Level as well as from the
further development of insights into the nature of communicative
ability and implications of all this for educational practice. Much of
this we owe to the rich literature bearing on ‘communicative language
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learning and teaching’ that has been produced in the last fifteen years
or so. As authors of a new threshold level version as well as of a new
waystage version we are particularly indebted to all those who, since
the original threshold level for English came out, have undertaken the
development of parallel versions for other European languages and in
each case contributed insights of their own.

5 Learningload

Waystage 1990 has more components than the old one and in some cases
- particularly ‘reading’ and ‘listening’ - it requires more of the learners
than its predecessor did. At first sight, then, it might seem to represent
a heavier learning load. It is our assumption, however, that in practice
this will not be the case. The new components are largely concerned
with the acquisition of strategies and the development of insights and
awareness. Their incorporation will have a qualitative rather than a
quantitative effect. It does not substantially increase the number of
learning items but it will affect the presentation and practice of these
items. It will involve, for instance, the selection of texts not only for
(pragma-) linguistic relevance but also for sociocultural relevance or for
relevance with regard to ‘coping strategies’. It will also mean that
learning tasks will have to be made transparent enough for the learner
to understand how the performance of these tasks may contribute to
the achievement of his or her aims. The promotion of the development
of various types of insight and awareness will require the introduction
of teaching/learning procedures which are not yet commonly found in
language courses. One such procedure is described in the recently
developed ‘Stage 3 level’ brochure of the International Certificate
Conference. It concerns the development of sociolinguistic awareness
and appropriate strategies and consists of three steps:

* exposure to a variety of situations in which such features as
participant roles, setting, communicative goal, etc., significantly
influence the choice of language forms;

e stimulating awareness of this influence through observation,
reflection, discussion;

* involving the learner in similar situations for active practice.'

The introduction of such a procedure into a language course, we
assume, will make learning more effective rather than more
demanding.

1 Foreign Languages in Adult and Continuing Education; Specifications for Stage 3 Level of the
International Certificate Conference Language Certificate System: English, third draft, Deutscher
Volkshochschulverband e.V.,, Bonn-Frankfurt 1987.
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No more do higher demands with regard to ‘reading’ and ‘listening’
necessarily increase the actual overall learning load. On the contrary: it
is increasingly recognised that frequent exposure to texts — or the
intensive practice of ‘receptive skills’ — will contribute substantially to
the efficient development of productive ability as well. In fact, what we
propose in Waystage 1990 is much more in agreement with current
educational practice than the more modest requirements of the
original version.

Our conclusion is that, in terms of the average number of learning
hours that may be required, the learning load of Waystage 1990 will
correspond to that of the original version and that, as stated in section
1 of this introduction, a total of 180-200 hours would seem to be a
reasonable estimate.



The objective: description

The learners will be able to use the foreign language for the following
purposes:

I carrying out certain transactions:
1 making arrangements (planning, tickets, reservations, etc.) for:
- travel
- accommodation

- appointments

leisure activities
2 making purchases
3 ordering food and drink
II giving and obtaining factual information:

1 personal information (e.g. about name, address, place of origin,
date of birth, occupation)

2 non-personal information (e.g. about places and how to get there,
about the time of day, about various facilities and services, about
rules and regulations, about opening hours, about where and
what to eat, etc.)

III establishing and maintaining social and professional contacts,
particularly:

1 meeting people and, if strangers, making their acquaintance
2 extending invitations and reacting to being invited

3 proposing/arranging a course of action
4

exchanging information, views, feelings, wishes, concerning
matters of common interest, particularly those relating to:

personal life and circumstances

- living conditions and environment

occupational activities and interests

leisure activities and social life
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The learners will be able to carry out the above communicative
activities in contacts with:

- native speakers of the foreign language

- non-native speakers of the foreign language (using the foreign
language as lingua franca)

Such contact may occur:

- in a country or region where the foreign language is the native
language
- in the learner’s own country

- in a country or region outside the learner’s own country, where the
foreign language is not the native language

The learners will primarily be able to function in contacts involving the
oral use of the foreign language, mainly face-to-face contacts but also
those requiring the use of the telephone or of public media.
Secondarily, where appropriate, they will be able to understand the
substance and/or relevant details of written texts and to express
themselves in writing. Both the text types to be understood and those
to be produced will be specified subsequently.



Components of the
specification

The Waystage specification is not a closed syllabus, nor is the
communicative ability described in it confined to a strictly limited
number of specific situations. On the contrary: it is aimed at providing
the learners with an overall basic skill in using the foreign language
which, although it is primarily directed towards the requirements of
selected situations, should give the learners a far wider range of action
as well as a solid basis for further language learning. Thus, in spite of
the limitations of its content, which are inherent in the concept of an
‘early learning objective’, Waystage does provide the learners with an
ability to manipulate the language for their own purposes. This means,
for instance, that at Waystage learners can fulfil a fairly wide range of
essential language functions, although with very simple means, and
that they can also express a large number of generally used concepts as
well as understand others expressing them. Moreover, they will have at
their disposal a fair number of communication strategies that will
enable them to make the most of their as yet limited resources. Also,
they will have been specifically prepared for functioning in those
situations in which, on the whole, they are most likely to need the
ability to use the foreign language, while having the potential to make
at least a good attempt at coping with other situations as well.

It is in accordance with the above considerations that the Waystage
specification consists largely of components and items relevant to
general basic communicative ability, the requirements of specific
selected situations being met by — mainly - concrete vocabulary items.

Waystage, while being a worthwhile objective in its own right, marks
the conclusion of a first significant phase for learners on their way to
Threshold, the objective that gives them a more general freedom of
action in the foreign language. To a large extent, then, the
specification of Waystage is a selection from that of Threshold. This
selection is based on what, in view of the general description of the
objective (see Chapter 1), the learners are likely to need most in order to
satisfy their most urgent communication needs. As is the case in
Threshold, Waystage offers lists of recommended ‘exponents’, i.e. of those
language forms which are estimated to enable the learners to do all the
things specified in a highly economical manner. This means that
whenever feasible those language forms have been chosen which offer
awide functional range. If the learners’ linguistic resources are to be
narrowly limited - as they necessarily are at this stage - it is all the
more important that those resources should be selected which provide
the widest possible range of action.
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The same criterion of economy cannot be applied to language
produced by others than the learners themselves. We therefore include
a much larger selection of language forms that the learners may find it
very useful to be able to understand, even if they cannot and need not
produce them themselves. These exponents are marked @ to
distinguish them from exponents recommended for productive use.

At Waystage the learners should be able to fulfil a number of language
functions and to handle a number of notions, both notions that are
generally involved in the use of language (‘General Notions’) and
notions required in dealing with specific situations and themes
(‘Specific Notions’). Our specification of Waystage, then, starts with lists
of selected language functions, general notions and specific notions,
together with their recommended exponents.

What may be expected of learners at Waystage, as far as conversational
ability is concerned, is obvious from the whole of the specification.
Requirements for reading, listening (as a one-sided process) and writing
are scattered throughout the specification and often only implied by it.
After the earlier ‘lists’ we therefore provide separate surveys of these
requirements in a chapter on ‘dealing with texts’ and in a short one on
‘writing’.

A separate chapter is devoted to ‘sociocultural competence’ or the
ability to relate language use to the sociocultural background of
communication partners. For this chapter, too, a selection is made
from Threshold 1990.

The exponents of language functions are likely to occur in sequences. If
these sequences exhibit certain regularities in the order of their
elements we may refer to them as ‘patterns’. A chapter on ‘verbal
exchange patterns’ (Chapter 9) deals with a number of patterns which
are likely to occur in situations of oral language use that may be
particularly relevant to members of the target group.

No matter what level a foreign language learner has reached, there will
always be situations that overtax the learner’s resources as a user of the
foreign language. The lower the level achieved, the more often such
situations are likely to occur and the more urgently the learner will
need the ability to use certain strategies that may enable him or her to
cope with the requirements of these situations nevertheless. The
availability to the learner, then, of ‘compensation strategies’ is at least
as important at Waystage as it is at Threshold. The acquisition of such
strategies by the learners should be promoted from a very early stage
onwards in a language course. Which strategies are acquired by
individual learners and the rate at which they are acquired may vary
enormously from one learner to another.

The point is not so much which strategies learners have acquired and
to what extent they have acquired them at a given moment but that
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they have acquired such strategies as will suit their own purposes and
fit their own personality. Consequently, we see no reason for
attempting to differentiate with regard to this component between
requirements for Waystage and for Threshold, and the specification we
present in Chapter 10 is identical with the corresponding one in
Threshold 1990.

Similarly, the chapter on ‘learning to learn’ (Chapter 11) does not differ
from the corresponding one in Threshold 1990. There is no reason why
the objective for this aspect should not be pursued from the first lesson
of a language course onwards, nor why it should be any different for
Waystage learners than for Threshold learners.

The present specification - like that for Threshold 1990 - will be followed
by a brief note on ‘degree of skill’ and by appendices containing a
survey of relevant intonation patterns, a grammatical inventory, a
recommended core vocabulary and a subject index.
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Language functions

Introduction

In the present specification the language functions — what people do by
means of language - are listed in six broad categories:

1
2
3
4
5
6

imparting and seeking factual information
expressing and finding out attitudes
getting things done (suasion)

socialising

structuring discourse

communication repair

The second category is the most comprehensive and is subdivided as
follows:

21-24 factual: agreement, etc.
2.5-2.6 factual: knowledge
2.7-2.15 factual: modality
2.16-2.20 volitional

2.21-2.29 emotional

2.30-2.35 moral

The lists of functions under each category heading are the result of a
two-step process of selection. The first step produced the list in Threshold
1990 and the second step the present specification. The principle of
selection has been throughout that the functions selected should meet
the most likely and urgent needs of the learners and together they
should be manageable within the estimated average learning time
stated for the objective (see section 5 of the Introduction). In many
cases exponents — sometimes even all the exponents of a function - are
followed by the symbol @ (i.e. ‘for receptive use only’). This symbol is
used to indicate that a particular exponent, though likely to be
encountered in contact with native speakers, is felt to be of lower
priority in the learners’ productive repertoire.

Language functions may be fulfilled directly and indirectly. They are
fulfilled directly if an exponent is used in its conventional meaning, i.e.
in the meaning that would normally be assigned to it if it were used in
isolation. ‘You should go now’ fulfils the function of ‘advising others to
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1.1

1.2

1.3

do something’ directly, whereas ‘It’s getting late’ — in its conventional
meaning fulfilling the function of ‘reporting’ - may serve the same
purpose indirectly. The possibilities for the indirect fulfilment of
language functions vary in accordance with the situational and the
linguistic context of a communicative act.

This variation is such that a systematic description and selection on
behalf of our objective is not possible. The exponents we propose,
therefore, are on the whole those which may be considered to fulfil the
functions concerned directly. This does not mean that the indirect
fulfilment of language functions should be avoided in course materials
designed for Waystage. On the contrary, an attempt to do so might lead
to highly unnatural language use.

Language functions for Waystage with
recommended exponents

Imparting and seeking (correcting a positive
factual information statement)
identifying (defining) Ifﬁo(‘“ tag)

(with pointing gesture) this
(one), that (one), these, those
me, you, him, her, us, them
the, this, that, these, those,
(+N) + be + NP

'No it isn't.

negative sentences
Va-letta 'isn't in “Italy.
(correcting a negative

tatement
'This is the bedroom. ;eas (e+ tag))
I, you, he, she, it, we, they + be “Ves
+ NP : .
'Y vdid.
'He is the ,owner of the es you “did
-restaurant. 14 asking

a for confirmation
interrogative sentences
'Did you ,see him?
declarative sentences with
high-rising intonation
You ‘saw him? @
short questions

reporting (describing and
narrating)

declarative sentences

The 'train has left.

NP + say, think + complement
clause

He -says the 'shop is ;shut.

JAreyou? @
correcting b forinformation
As 1.1 and 1.2, with wh questions
contrastive stress (time) .when?
‘This is the -bedroom. (place) where?

The -train ‘has -left. (manner) how?
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(degree) how far/ much/ 2
Jong/ hotfetc.?
(reason) why?
¢ seeking identification
wh questions
(person) who? 2.1
(possession) whose + NP?
'Whose \watch is -this?
(thing) .what?
which + NP?
'‘Which sport do you -play? @

answering questions

a for confirmation
Yes, No (+ tag)

Yes (he .is).
No (he .isn"t).

b forinformation
declarative sentences
('Where did you ,go?)
| -went to ,London.

(time) 2.2
adverb, prepositional
phrase

.yesterday. At 'ten o’ clock.
(place)

adverb, prepositional
phrase

.There. 'On the ,table.
(manner)

adverb, prepositional
phrase

\Fast. With a spoon.
(degree)

adverb, prepositional
phrase

("How \hot is it?) Very. 2.3
("How -much do you like it?)
'Better than“water.

(reason) (because +)
declarative sentence
('Why did you ,leave?)
Because | was tired.

c seeking identification - 2.4
see 1.1

Expressing and finding
out attitudes

Factual: agreement, etc.

expressing agreement with a
statement

Iagree.

'That’s right. ®

(with a positive statement)
‘Yes (+ tag).

(She’s ‘nice!) ‘Yes, she ‘is!

Of course. ®

Certainly. ®

(with a negative statement)
No (+ tag)

(He 'doesn’t look \well.)

No, he doesn’t.

Of course -not. ®

'Certainly ,not. ®

expressing disagreement
with a statement

That’s 'not right.

I'don’t a gree. ®

(with a positive statement)
.No (+ tag).

'Certainly .not. ®

I'don’t “think so.

(with a negative statement)
Yes (+ tag).

(They 'aren’t French)

'Yes, they “are

I think + positive statement
I-think he ‘will -come.

enquiring about agreement
and disagreement

Do(n’t) you think +
complement clause?

'Do you -think it'll rain?
'Do(n’t) you ,think so (,too)?
'Do(n’t) you a,gree? @

denying something
No (+ negative tag)
(You saw him)

No, | didn't.
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2.5

2.6

2.7

2.8

2.9

negative sentences with not,
never, no (adjective),
nobody @, nothing

Factual: knowledge

stating whether one knows
or does not know something
or someone

I(don’t) know (+ NP).

enquiring whether one
knows or does not know
something or someone
Do(n’t) you know (+ NP)?

Factual: modality

expressing ability and
inability
NP + can (not)...

enquiring about ability and
inability
Can (not) + NP ...?

expressing how (un)certain
one is of something
a strong positive
I'm sure (+ that clause). ®
I’'m certain (+ that clause). @
b positive
declarative sentence
I know + that clause.
¢ intermediate
I “think so.
I think + that clause.
I sup'pose/be‘lieve so. ®
I suppose/believe + that
clause. ®
d weak
NP + may...®
Per‘haps. ®
I'm not “sure (+ that
clause). ®
I wonder. @

2.10

2.11

2.12

2.13

2.14

2.15

2.16

e negative
NP + cannot ... ®
I'don’t .think so.
1 don’t think + that clause.

enquiring how (un)certain
others are of something

'Are you (-quite) sure? @

Are you (quite) sure + that
clause? ®

'Doyou think so? @

Do you think + that clause? @

expressing one is (not)
obliged to do something
I/We (don’t) have to ...

enquiring whether one is
obliged to do something
Do Ijwe have to ...?

giving permission
Youcan...

You may ...

Yes.

Of .course (you-may). ®
('That’s)-all right.

seeking permission

MaylI...?
Canl...?
Letme...®

Do you mind + if clause? ®

stating that permission is
withheld

(Please) don’t (...).

No.

NP + mustnot ... ®

Volitional

expressing want, desire
I'dlike ... (e.g. a drink, to go
now).

Iwant ... (e.g. adrink, to go
now) (please).

May I have + NP (please)?
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2.17 enquiring about want, desire  2.26  expressing dissatisfaction
Would you like ... (e.g. a drink, I'don’t like this/that.
?
gogoozov\:rviﬁt (e.q. a taxi, to 2.27 enquiring about satisfaction
wa I}k,)7 - (€9 ! 'Do you like this/that?
! 'Is -this - i . ?
What about ... (e.g. a drink, Is -this -all right (now)? ®
going out)? @ 2.28 expressing disappointment
. . 'What a ,pity!
2.18 expressing intention . \itol
NP + be going to ... That's a(‘great) pity! @
NP +will/11...® 2.29 expressing gratitude
2.19 enquiring about intention :I,Tl?;l,lsk,z:u ( 1‘;;% ‘;}usz)'@
Areyou goingto ...? A you.
Willyou...?®
2.20 expressing preference Moral
I(d) prefer + NP. L
1(d) like + NP. 2.30 apologising
I'drather... (than...). ® Iam (‘very) sorry!
I'd rathernot(...). ® ‘Sorry!
Iam 'so sorry! @
2.31 granting forgiveness
Emotional ‘That’s -all right.
2.21 expressing pleasure, likin It's ‘all -right now. @
) P g pleasure, 9 It 'doesn’t matter (a,t all). ®
NP + be (very) nice.
NP + be (very) pleasant. ® 2.32  expressing approval
Ilike + NP (very much). ‘Good!
Ilove ... (e.g. books). ® -That’s ‘fine! @
2.22  expressing displeasure, 2.33  expressing appreciation
dislike (It’s) 'very ,good/ nice.
NP + be not (very) nice. 234 essing regret
NP + be not (very) pleasant. ® ) 'ev)\(,;l)lr ssing regr
. ata pity!
Idon’t like + NP (very much). re o (1 .
I hate ... (e.g. cabbage It'sa(great) pity! @
swimming). ® I'm (sofvery) sorry if ... ®
.. 2.35 expressing indifference
e ¢ e mtter
' ! Idon’t mind (+if cl .Q
Do(n’t) you like + NP? ontmind (+ if clause)
Would you like ... (e.g. to go
now)? ® 3 Getting things done
2.24 expressing hope (suasion)
I' hope ;so. 3.1 suggesting a course of action
I(do) hope + that clause. @ (including the speaker)
. . . Let’s ...
2.2 f.
5 expressing satisfaction Shallwe .2 ®

-This/-That is 'very ,good/ nice.
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3.2

33

3.4

3.5

3.6

3.7

3.8

3.9

3.10

Wecould ... ®
What about ... (e.g. leaving
now)? ®

requesting others to do
something

Please, ... (e.g. come over here)
..., please.
Willfwould/couldyou ...? ®
Would you mind ...7? ®

inviting others to do
something

Would you like to ...?
What about ...7? @

accepting an offer or
invitation

‘Thank you.

'Yes, ,please.

That’ll be 'very nice. @
'All right.

declining an offer or
invitation

'No, ,thank you.

I'm afraid I cannot ...®

enquiring whether an offer or
invitation is accepted or
declined

Willyou ... (do it, come, etc.)?

advising others to do
something
Youshould ... ®

Why don’tyou...? ®

warning others to take care
or to refrain from doing
something

Be careful!

'Look “out!

Don't...

Mind ... (e.g. your head)! @

offering assistance
CanlI ... (e.g. help you)?

requesting assistance
Canyou ... (e.g. help me),
please?

4.1

4.2

4.3

4.4

4.5

5.1

Socialising
(See also Chapter 8 on
sociocultural competence.)

attracting attention
Ex'cuse me!
Hal"lo!

greeting people

'Hal lo!

'Good ,morning/after noon/
.evening.

when meeting people

'Hal lo!

'How ,are you?

(’'m ‘fine, thank you,) 'how are
you?

'How do you . do?

'How do you . do?

addressing somebody
first name
Mr/Mrs/Miss + family name

introducing somebody
This is ...

reacting to being introduced
'Hal lo.
'How do you . do?

congratulating
Con'gratu lations!

proposing a toast
‘Cheers!
Here’sto...®

taking leave

'Good bye.

'Good night.

I'll see you (to,morrow, -next
week, etc.). ®

Structuring discourse
(See also Chapter 9.)

opening

See the exponents of
language functions 4.1, 4.2,
4.4.
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5.2 hesitating, looking for words 6 Communication repair
Er... (See also Chapter 10.)
'Just a , moment. . . .
"What's the word for it? 6.1 3lgnalllng non-ur.1de’rstand|ng
Sorry, I 'don’t/'didn’t
5.3 correcting oneself under stand (that).
No, ... (I -beg your) ‘pardon? @
'S A . .
Tty ) 6.2 asking for overall repetition
54 enumerating ("Sorry,) 'can you -say that
...and...and ... a,gain, -please?
First..., then ..., then ... (I -beg your) ‘pardon? @
5.5 summing up 6.3 asking for partial repetition
So... ("Sorry,) whenfwherefwhy/
5.6 closing howfwho ...?
-Well, 'good bye/'good night. 6.4 asking for clarification
‘Well, it’s been 'nice talking ("Sorry,) 'what is X?
with you. ® . . .
I'll 'see you (,later/,soon/ 6.5 2::::%::;;?:;"'“3“0" of
to,morrow, etc.) @ 'Did you say X?
6.6 asking to spell something
Telephone '‘Can you spell that, -please?
5.7 opening (on lifting the 6.7 asking to write something
handset) down
telephone number 'Can you -write that  down for
Oxford 785423 me, -please?
'Hal lo (this is ...) 6.8  expressing ignorance
5.8  asking for extension I'don’t know -how to say it.
I'd like to talk to ... 6.9  appealing for assistance
5.9  giving notice of a new call I.don’t 'know the -English
I'll 'call a'gain ( later/this word.
after.noon, etc.) In [native language] we say ...
6.10 asking to slow down
'Can you -speak ;slowly,
Letter -please?
5.10 opening
Dear ...
5.11 closing
Yours sincerely,
Best wishes,

Love from ...
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General notions

Introduction

The list of general notions is derived from a consideration of what, in
general, people deal with by means of language, of what concepts they
may be likely to refer to whatever the specific features of a particular
communication situation may be. We present the general notions
under eight headings:

existential
spatial
temporal
quantitative
qualitative
mental

relational

0o 9 O U A W N R

deixis

In the following list we present both the sub-classes of the notions
selected and the various notions in the form of their exponents.
Strictly speaking, we should have presented each notion and its
exponent(s) separately, but since the large majority of the notions
would then have to be referred to by means of the corresponding
exponent - the lexical item among is the exponent of the notion
among — this would have led to almost constant duplication without
any practical gain.

General notions for Waystage including
recommended exponents

Existential 1.2 presence, absence

. , (not) here, away, (not) there
existence, non-existence

Thereis ... 13 availability, non-availability
Is there ...? to have (got)

There’sno ... Thereis ...

Thereisn’tany ... Is there ...?

to make (as in: She 'made a There’sno ...

-new .dress.); to become Thereisn'tany ...
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2.2

2.3

2.4

2.5

ready (as in: 'When will it be
[ready?)

occurrence, non-occurrence
to happen

Spatial

location

the following adverbs: here,
there, nowhere @, everywhere,
somewhere, (not) anywhere,
where?; inside, outside

(in) the east/north/south/

west

to have been to (as in: He

has -been to ‘Paris.)

this, that, these, those

relative position

the following prepositions
of position: against @,

among @, at, at the end of,
behind, between, in, in front
of, in the centre of, next to, on,
opposite @, under, with.

distance

near

far (away) (from)

... away (as in: It's 'two
miles a-way.)

motion

the following verbs of
motion: to come, to come
along @, to come to (as in: He
‘came to the house.), to fall, to
get up, to go, to hurry @, to
leave, to lie down, to pass (as
in: You 'pass the railway
-station.), to sit (down), to
stand, to stop (as in: The
'train ,stopped.)

direction

the following adverbs: away,
back, down, in, out, (to the) left,
(to the) right, straight on, up,

2.6

2.7

2.8
2.8.1

2.8.2

2.8.3

2.8.4

2.8.5

2.8.6

east (as in: He 'went east.),
north, south, west

the following prepositions:
across ®, down @, from, into,
past, through, to,up ®

the following verbs: to bring,
to carry @, to follow, to pull @,
to push @, to put, to send, to
take (as in: I'll 'take it to your
-room.), to turn (as in: 'Turn -left
at the river.)

origin

from (as in: We -came from
.London.)

arrangement

after (as in: 'B comes -after

A.), before (as in: 'A -comes
before B.), between, first (as in:
'John -came first. ),

last (as in: 'John -came |last.)

dimension

size

size (as in: 'What -size shoes
doyou -take?) @

the following adjectives:
big, high, large @, long,
low, short, small, tall @

length

centimetre, foot, inch,
kilometre, metre, mile, yard
long, short

pressure

heavy, light (as in: a light
blanket)

weight

gram(me)s, Kilos, Ibs., oz.
heavy, light

volume
gallon, litre, pint

space
big, small
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2.8.7

3.2

33

temperature
temperature @, degree @,
zero @

the adjectives: cold, hot,
warm

Temporal

points of time

(three) o’clock, (five) tofpast
(three), a quarter tofpast (three),
(sixteen) minutes to/past (three),
half past (three)

3am/pm.@

noon @, midnight @

divisions of time

moment, second @, minute,
quarter (of an hour), half
(an) hour, hour, day, week,
month, year, century @;
autumn, spring, summer,
winter; afternoon, evening,
morning, night; weekend,
holidayf(s)

names of days of the week,
names of months

indications of time

time (as in: 'What time is it?)
now, then, when?, soon, ago
(as in: 'two days ago)

today, tomorrow, yesterday,
the day before yesterday,

the day after tomorrow

this morning/afternoon/
evening/week/month/year;
tonight

last/next + week/month/year
names of days of the week
prepositions: at (as in: at 'three
o' clock), in (as in: in a week; in
1989), on (as in: on Sunday)
dates: (spoken) the first of
June, (written) 1 June 1989
Christmas, Easter

34

3.5

3.6

3.7

3.8

3.9

3.10

3.11

duration

prepositions: during @,
for (as in: for 'three
hours), since (as in: since
1945), till, until @

to take (as in: It -takes
'three hours.) ®

long (as in: a 'long time),
short

earliness
early (as in: You are ‘early; an
‘early \train)

lateness

late (as in: We are ‘late; We
are 'too |late for the -show;
the late -show)

anteriority

present perfect (as in: |
'haven’t -seen John -yet; I've
-been to Paris.)

before + NP

before (as in: 'Have you -been
here be fore?) ®

already (as in: | have
al'ready ,done it.)

yet (as in: 'Has he ,come
-yet?; He 'hasn’t ,come -yet.)

posteriority
after + NP
afterwards @, later (on)

sequence
first ... then

simultaneousness
at the same time

future reference

NP + be going to ...

NP +will...®

soon

in (as in: in 'four ,weeks)
next week | month/ year/
Saturday, etc.

tonight, tomorrow, the day
after tomorrow, this
afternoon
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3.12 present reference 3.19 intermittence
present continuous not always
simple present
present perfect 3.20 glt-_;r’T:nence
now, today, still (as in: He o
is 'still .working.) 3.21 temporariness
this morning/afternoon/year for + NP (as in: for a \week)
etc. not always
3.13 pastreference 3.22 repetitiousness
past continuous @ again, many times, twice @,
simple past several times @
yesterday, the day before 3.23  uniqueness
yesterday, just (only) once @
last week/month, etc. (only) one time
3.14 reference without time focus 324 commencement
simple present (as in: ) t0 begin ®. to start
'Edinburgh is in \Scotland.) Sy NP foom (as in: | work
3.15 delay from'9t0,12.)
late (as in: The -train is 395  cessation
.going(to be ‘Iite.) b to end @, to stop
delay (as in: There will -be a . ’
till, t . f '9t0,12
de-lay of 'two \hours.) @ _0. (as in: from '3 t0 12)
delayed (as in: The 'flight has 3.26 stability
been de layed.) ® to stay (as in: | am 'going
to -stay -here for a \week;
3.16 ;petedl 'Will it -stay ,dry to-day?)
ast, s oW to wait (as in: We 'had to -wait
... miles/kilometres per hour for an .hour)
3.17 Zequency f 3.27 change, transition
Ways, NEVET, ?“"t) often, to become (as in: 'Sugar has
once @, sometimes, twice @, be-come ex,pensive.)
us1-1a11y suddenly ...
daily @, weekly ®, monthly ®
... times a/per week/month,
etc. 4 Quantitative
on weekdays/Sundays, etc. a1 number
every week/Sunday, etc. singular/plural
3.18 continuity cardinal numerals up to four

present continuous

past continuous @
present perfect (as in: I've
-lived -here for 'two years.)

digits, ordinal numerals up

to two digits

another (as in: 'May | have
a-nother cup of ,tea, -please?)
about (as in: | -have about £25.)
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4.2

4.3

quantity

the following determiners: all,

alot of, (not) any, enough, (a)
few, (a) little, many, more,
most, much, no, some

half (as in: 'Give me \half of it;
the ,other -half; 'half a bottle)
a bottle/cup/glass/piece of ...
See further: General Notions
2.8.

degree

comparative and superlative
degrees of adjectives and
adverbs

enough (as in: good enough),
t0o ..., very ...

alittle (as in: a 'little \better),
much (as in: 'much better)
almost, quite (as in: 'quite
.0ld)®

rather (as in: 'rather ,old) ®

Qualitative
physical

shape
adjectives: round, square

dimension
See General Notions 2.8.

moisture, humidity

dry, wet

to dry, to make wet
visibility, sight

NP + can(not) see + NP

to look (as in: 'Don’t -look
“now!), to look at
adjectives: dark, light

audibility, hearing

NP + can(not) hear + NP
to listen, to listen to
noise

loud

taste
nice (as in: This -meat is 'not
-very \nice.)

5.1.10

5.1.11

5.1.12

5.1.13

5.1.14

5.2
5.2.1

texture
hard, soft, strong

colour

colour

adjectives: blue, black, brown,
green, grey, orange, red, white,
yellow

light, dark (as in: a light/dark
colour; light/dark blue)

age

age®

Iam ... (years old)

How old + be + NP?

new, old, young

adult, child; month, year

physical condition

all right, dead, ill, well

to break, to cut, to hurt, to die
to repair

accessibility

to close ®, to open ®

(as in: The -shop 'opens/'closes
at six.)

closed/open

cleanness
to clean, to wash
clean

material

nouns and adjectives: gold,
leather, nylon, paper, plastic,
silver

nouns: wood, wool

made of wood, made of wool

fullness
empty, full (of)
to fill

evaluative

value, price

How much + be ...? (as in:
'How -much are -these shoes?)
to be (as in: '"How -much is
.this?)

price ®

cheap, expensive
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5.2.2 quality 7 Relational
adjectives: bad, worse, . .
7.1 spatial relations

5.2.3

5.24

5.2.5

5.2.6

5.2.7

5.2.8

5.2.9

5.2.10

6.2

worst; good, better, best;
fine

adverb: well (as in: He
‘cannot \write -English -very
-well.)

acceptability
'That’s -all right/ fine.

adequacy, inadequacy
NP + be all right
NP + be (not) enough

desirability, undesirability
to like

correctness, incorrectness
adjectives: better, right,
wrong

to be right, to be wrong

capacity, incapacity
NP + can(not) ...

importance, unimportance
(not) important

abnormality
strange

facility, difficulty
easy, difficult

Mental

reflection

to believe @, to be sure @, to be
certain @, to hope, to know, to
think, to wonder @

expression

to ask, to forbid @, to say, to
speak, to talk, to tell, to thank,
to write

noun: question

7.2

7.3
7.3.1

7.3.2

733

7.3.4

7.3.5

7.3.6

7.3.7

See General Notions 2.2-3,
2.5-7.

temporal relations
See General Notions 3.4-14.

action/event relations

agency
agent as subject
agent in by-adjunct
(passive) @

objective/factitive
objective as object (as in:
'John -opened the ,door.)
objective as subject of
passive (as in: The 'door was
-opened by John.) ®
factitive as object (as in: She
'made a -new .dress.)
factitive as subject of
passive (as in: 'This ca,thedral |
was -built in the 'thirteenth
.century.) ®

dative

dative as indirect object
(as in: He 'gave me a .book.)
dative in to-adjunct (as in:
He 'gave the -ticket to \me.)

instrumental

instrumental in with-adjunct
(as in: You can 'open the ,door |
with 'this \key.)

benefactive

benefactive in for-adjunct
(as in: I've 'bought this for my
wife.)

place
See General Notions, section
2.

time

See General Notions, section
3.



28

4 GENERAL NOTIONS
7.3.8 manner, means together
in this way, like this @ pair (as in: a 'pair of ;shoes),
adverbs: badly, fast, hard group (as in: a 'group of
(as in: to work hard), how?, Jpeople)
quickly, slowly, well 7.6.2 disjunction
7.4 contrastive relations or
7.4.1 equality, inequality 7.6.3 inclusion/exclusion
(not) the same (thing) with (as in: We are 'going
different (from), else (as in: to -take him \with us.),
'Anything ‘else?) @, other, without
another (as in: | want a'nother also @, too (as in: He is
-room.) -leaving | \too.)
7.4.2 correspondence, contrast 7.6.4 cause
in addition to the exponents Why...?
of 7.4.1: because + sub-clause
ik as 1S e 00 765 tfe
P g then...,so... (asin: He ate too
7.5 possessive relations -much, | so he 'did not -feel
7.5.1 ownership, possession well)
possessive adjectives (my, 7.6.6 reason
your, etc.) Why ...?
possessive pronouns (mine, because + sub-clause
you ) B TISETIE) 267 purpoe
9 g to ... (as in: He -did it to \help
personal nouns me.)
of-adjuncts, with-adjuncts, in ('n_ derto ... ®
without-adjuncts (as in: You
'cannot -travel here with-out a 7.6.8 condition
Jpassport.) if + sub-clause ®
to have (got), to get (as in: | -got -
a 'nice ggesgnt fgam him.) tog 7.6.9  focusing .
ive. b \ke (asin: "M ) I K about (as in: | 'don’t -want to
tg}:ye;,) 0 keep (as In: My keep talk a-bout it.)
154 only (as in: | 'only -wanted to
7.6  logical relations ‘help.)
7.6.1 conjunction
and, but

also @, too (as in: John is
-leaving | ,too.)
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8.1
8.1.1

Deixis

Deixis is the grammatical system for referring or identifying by means
of linguistic items belonging to closed sets the reference of which is
dependent upon the context of the utterance (e.g. time, place, persons
involved). Deixis may be definite or indefinite (he vs. someone), non-
anaphoric or anaphoric (i.e. referring to something mentioned before)
(Why don’t you come? vs. I'll buy those books because I need them.).

definite

non-anaphoric

personal pronouns (subject
forms and object forms)
possessive adjectives: my,
your, etc.

possessive pronouns as
complement (as in: 'This is
‘mine.)

demonstrative adjectives:
this, that, these, those, such @
definite article: the
interrogative pronouns: who,
what, which

interrogative adjectives:
whose ®, what, which

anaphoric

personal pronouns (subject
forms and object forms)
possessive adjectives
possessive pronouns as
complement (as in: ‘You -take
it, | it's ‘yours.)

demonstrative adjectives and
pronouns

relative pronouns ®

8.2

definite article: the

adverbs: here, there, now,
then, so (as in: He Ywanted to
-go, | but he 'didn't \say so.)
propword: one (as in: | 'like the
Jred one.)

indefinite

indefinite article: a, an
indefinite pronouns: someone
@, (not) ... anyone, nobody @,
something, (not) ... anything,
nothing, everything, all (as in:
They 'all -went ,home; | -want
‘all of it.), some (as in: 'Some of
them -went .home.), it (as in: It's
Jraining.)

adverbs: everywhere, (not) ...
anywhere, somewhere,
nowhere @; sometimes, never,
always

semi-deictics: person (as

in: There were 'five -persons
present.), people (as in: There
were 'many people -present.),
thing (as in: 'What do you call
that -thing?), to do (as in: 'What
are you -going to -do to,night?)
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Themes and specific notions

Introduction

Learners who can fulfil the language functions and deal with the
general notions listed in Chapters 3 and 4 have a basic potential for
using the foreign language for a variety of purposes in a variety of
situations. In which situations and for which purposes they can
actually do this depends to a large extent on their ability to handle the
more specific vocabulary related to particular topics. In the
corresponding chapter in Threshold 1990 (Chapter 7) we listed those
themes and specific notions that the learners would be most likely to
need to be able to cope with. Since the target group for Waystage is
substantially the same as that for Threshold there is no reason to assume
that their needs would be different in this respect. The only difference,
in principle, is that at Waystage learners will have invested considerably
less learning time than at Threshold. This will inevitably mean that their
sphere of action in the foreign language is more restricted than at
Threshold. Whereas at Threshold learners may be expected to be able to
deal with a variety of matters not only in relation to their own
individual situation but also in a more generalised, impersonal and
occasionally even abstract way, Waystage will be largely confined to the
personal and the concrete. However, this difference will hardly enable
us to effect a considerable reduction in the number of themes and sub-
themes selected for Threshold. In fact, only a few sub-themes can be
eliminated on this basis, notably the ones on ‘government and politics’
and ‘crime and justice’. The reduction which is actually required can
only be found in the omission of a large number of specific notions
under each of the remaining sub-themes. Doing this will inevitably
increase the degree of arbitrariness in the selection, but at least we can
attempt to identify, for each sub-theme, a number of notions — and
exponents — that may be considered indispensable for coping with it at
all. The result of this selection is presented below in the form of lists of
those specific notions/exponents that the learners will have to be able
to use themselves, productively, if they are to have a minimal coping
ability. It goes without saying that, in almost any communication
situation, they are likely to be confronted with many more language
forms than the ones listed. This means that, as part of their
preparation for Waystage, the learners will have to be provided with
ample opportunity to familiarise themselves with such confrontations
and to develop strategies for coping with them. Also, they should be
given opportunities for learning to understand many more language
forms than they can produce themselves.
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The corresponding lists in Threshold 1990 may be used as sources for
those further items that may be usefully included to enhance the
learners’ receptive ability.

It would be unsatisfactory — and it is unnecessary - to restrict the
learners’ communicative ability to what we referred to above as
‘minimal coping ability’ across the whole range of themes and sub-
themes. It is therefore recommended that Waystage should provide for
a higher level of ability with regard to at least a few selected themes or
sub-themes. Since this would be largely a matter of a somewhat more
comprehensive concrete vocabulary, it ought to be feasible even in
courses of comparatively short duration. In principle, the selection of
these themes should be left to the learners themselves, but one might
suggest that at least one of them should be selected from each of the
following areas:

- personal life and circumstances

- living conditions and environment
- occupational activities and interests
- leisure activities and social life.

For a possible content specification of these higher-level themes or sub-
themes, the reader is referred to the relevant sets in Threshold 1990.

In the following list, the ‘specific notions’ for Waystage are arranged
under 13 themes:

1 personal identification

house and home, environment
daily life

free time, entertainment
travel

relations with other people
health and body care

shopping

food and drink

services
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places
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language
13 weather

The themes may represent the situational context in which particular
transactions take place (e.g. buying something in a shop) as well as
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1.1

topics for communicative interactions (e.g. talking about shopping
facilities). Under the title of each theme an indication is given as to
what learners at Waystage may be expected to be able to do with regard
to it. These indications are necessarily incomplete and are to be
supplemented from other components of our specification.

The specification contains various open-ended items indicated by
italics (e.g. names of occupations). In these cases we leave it to materials
designers, teachers and learners to identify those specific notions, if
any, which suit their own purposes. In order to provide some guidance
we add, in a number of cases, some items that might be primarily
considered, preceded by ‘e.g.’. It should be understood that such
examples are merely suggestions and in no way recommended for
inclusion in any kind of prescribed syllabus.

A number of items are accompanied by illustrative sentences which are
meant to clarify the meaning of the item involved. In cases where there
is no such example the item is either unambiguous or the intended
meaning follows from the (sub-)theme under which it is included.

List of themes and specific notions for
Waystage including recommended
exponents

Personal identification

The learners can say who they are, spell their name, state their address,
give their telephone number, say when and where they were born, state
their age, sex, say whether they are married or not, state their
nationality, say where they are from, what they do for a living, describe
their family, state their religion, if any, state their likes and dislikes;
elicitlunderstand similar information from others.

name names of letters of the
name alphabet
first name tobe
surname He is 'Bill \Robinson.
m 1.2 address
Miss. h to live .
L 'Where do you |live?
Ms ... (writing) street
to write road

' i . ?
How do you ,write your -name? park
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square names of occupational
number activities
| -live at 'number -fif teen. e.g. to buy, to teach, to sell, to
country work (as in: | 'work in an
I 'live in the ,country. (office.)
town boss
village to work
names of countries 'Where do you work?

13 telephone number 1.11  education
telephone school
'Have you got a ,telephone? university
to phone student
telephone number to study
O (as pronounced in to go to (school, university)
telephone numbers) names of subjects

14 date and place of birth €.g. Enghsp, history, science,

mathematics
to be born
Iwas 'bornin Londonon ... 1.12 family
names of the months father and mother
the required numerals husband

15 age w1fe
See General Notions 5.1.9. child

son

1.6 sex daughter
man brother
woman sister
;?; 1.13 religion

church

1.7 marital status name of one’s own religion,
(not) married ifany

1.8 nationality 1.14  likes and dislikes
names of nationalities See Language Functions

1.9 origin 2.21—2_3,: objects of Iik.es
to be from ... and dislikes to be derived
| am from London. from other themes.

1.10  occupation 1.15 personal appearance
. tall
job
names of occupations sl{ort
names of places of work slim
e.g. factory, farm, hospital, ‘fi:lrrk

office, school, shop

good-looking
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2.1

2.2

2.3

House and home, environment

The learners can describe a house or flat and the rooms in it, refer to
furniture and bedclothes, services and amenities, describe regions

(particularly the one where they themselves live); obtain/understand
similar descriptions and references from others; 